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THE PLACE OF ACTION-RESEARCH IN FOREIGN LANGUAGE TEACHER
EDUCATION AT THE STATE UNIVERSITY OF MATO GROSSO DO SUL

Jodo Fabio Sanches SILVA

ABSTRACT: The concern by researchers in the fielibreign language teaching with approaches, meshod
teaching techniques, curriculum design, etc, hawenbchanging There seems to be a change in the fafcu
these investigations led to the process of pradesdi individual and continuing development of fbesign
language teacher (Freeman, 1982). In this perspectGil (2005) identifies three investigative lineghin
Applied Linguistics, which are: reflective practicdGimenez, 2002), beliefs (Barcelos, 1999), ang th
construction of professional identity (Telles, 2p02ne of the possible ways to carry out such itigasons in
relation to teacher education in Brazil, both predain-service, would be the practice of action egsh (Moita
Lopes, 1996). Action research, when implementegdréaservice education, may allow the student-teeche
systematically to reflect on the conflicts inhereanthe complex position between being a studedttaacher,
making them subjects of their own educational pseceThis research proposal aims to evaluate the
implementation of action research in an Englishctesx’s pre-service education course at the Statéfgity of
Mato Grosso do Sul (UEMS), taking into account: l@@w student- teachers decide the areas and desisio
taken during the implementation of action reseafth,how they evaluate the results obtained, anddgev this
experience can promote their professional education
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1. Introduction

The concern by researchers in the field of fordagrguage teaching with approaches,
methods, teaching techniques, curriculum design, leave been changing to a focus of
investigation led to the process of professiomadjvidual and continuing development of the
teacher through the reflection on what actuallypgess in classroom (Freeman, 1982). So,
instead of carrying out investigatiofa the classroom, the tendency would be to carry out
researchn the classroom (Wallace, 1998).

In the current research scenario of foreign langutsgacher education research, Gil
(2005, p. 174) outlines three broad investigatimed within Applied Linguistics, which are:
1) teacher education and reflective practices ({Caméi & Moita Lopes, 1991; Bartlett ,
1990; Richards & Lockhart, 1994; Moita Lopes, 19&®menez, 2002); 2) teacher education
and beliefs (Barcelos, 1999); and 3) teacher educaind professional identity construction
(Telles, 2002; Freeman, 1992).

This research proposal is characterized, thenafoeflective as well as investigative
perspective of the English teacher’'s pre-servicecation at the State University dato
Grosso do SWIUEMS), particularly with regard to curricular cponents that may enable the
implementation of innovations through opportunitiésaction-research practice as a result of
teaching practices during the practicuniefras Portugués/Iinglésourse.

" UEMS - Universidade Estadual de Mato Grosso do/SWNDECT — Fundagdo de Desenvolvimento de
Ensino, Ciéncia e Tecnologia do Estado do Mato §&rado Sul. UFSC — Universidade Federal de Santa
Catarina — Doutorando em Letras Inglés/Lingliisfipacada.
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In order to propose the implementation of actiosesgch as a practical curricular
component for the previously mentioned course, auMd be necessary, first to carefully
analyze the course’s pedagogical project, as welthe syllabi that orient the English
language disciplines, dealing with this issue ie fhre-service education of these future
English teachers.

Currently, theLetras Portugués/inglésourse at UEMS is at a moment of transition
between the former 2004 pedagogical project ancest@blishment of a new one, proposed
for 2010, although it is possible to notice tha thsue of research was already mentioned in
the 2004 project, when discussing the contentsraxdfeoy the course. According to the
document,

O curso contempla, nesse projeto pedagdgico, ocdmselque objetivam
desenvolver a consciéncia critico-reflexiva do rfatprofissional para agir em uma
sociedade diversa e dinamica e em constante pmakssmudanca, tendo na
pesquisa um dos instrumentos para investigar ésana realidade do mundo em
gue vive e as exigéncias do mercado de trabalti§). (p

However, by reading the orientations of the disngs offered by the 2004 pedagogical
project, one can notice differences between thdigindisciplines and the Linguistics ones in
regard to the role of research in pre-service laggueacher education. While in the English
disciplines the expected activities are directesidadly to the teaching of the language, in the
Linguistic ones they are led to the analyses dajdistics and literary texts, field research,
interviews for collecting linguistic materials, angothers.

Although the 2004 pedagogical project makes sonferameces to the importance of
research in pre-service education, there are nmatidns of how to implement research
activities in the syllabi of the English disciplsievhich places emphasis on the development
of communicative and linguistic skills in the tardg@nguage. Also, in the English Practicum
syllabus, where the practice of research might leeen implemented, it is clear that its focus
is theory transmission, as can be seen below:

O objetivo da disciplina é apresentar as principgisias relacionadas ao processo
de ensino/aprendizagem de Lingua Estrangeira nosgueferem aos estudos da
Linguistica Aplicada, além de propiciar ao futunmfpssor o relacionamento de
tais teorias com a realidade escolar brasileiraemtido de que o professor em pré-
servigo faca a conexdo da teoria com a praticadidiscutida em sala de aula.

(p-66)

In 2009, a reformulated pedagogical project wappsed for the UEM%etrascourse,
which had as its most important innovation the BALInguistics and Literature, and the
inclusion of Spanish in its regular course. Witle tBBA degree, the Institution expects to
develop researchers in the area of Linguisticslatedlature that can promote an intervention
in order to improve the teaching of Portuguese latetature in the State of Mato Grosso do
Sul” (p.13), although it does not take into accaimetforeign languages offered by the regular
course.

According to this reformulated pedagogical projedtjch has being implemented since
February 2010, the course should be based on "thmsuip of research and teaching,
conceiving in the education of the students thees&ary interface between being a teacher
and researcher" (p.14), allowing them to overcorhe status of teachers as content
reproducers only.
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The new pedagogical project makes just one referemépplied Linguistics in its very
introductory text and presents the possible ratatth pre-service education of foreign
language teacher. However, there are no otherergfes in the document in relation to the
implementation of research anywhere else in thie &ésxcan be seen:

Ha uma visdo critica e atualizada das perspectiedsicas adotadas nas
investigacdes de Linglistica Aplicada voltada asiren de linguas, e uma
preparacao profissional atualizada de acordo codindmica do universo do
trabalho, incluindo a utilizagdo dos recursos dasrdas tecnologias disponiveis
ofertadas pelo curso. (p.24)

In relation to the English syllabi, there is a netible difference between the
specificities of the two first years of the coues®l the last two ones. The focus of English |
and Il disciplines is the language itself, devehgplinguistic-communicative skills as well as
preparing the student-teacher to actually teachattyeet language (p.71).

In the last two years, in the English 1ll and I\sdiplines, there is an indication of
developing an investigative attitude based on tieciples, techniques and methodological
procedures of the research process, as well asidprgvthe student-teachers with the
necessary knowledge for their professional devetygmAlso, in the discipline of English
Practicum, the research can be seen as “favormgdhcation of a critical-reflective English
teacher” (p.74).

When reading the 2004 and 2010 pedagogical projents can realize that there is an
apparent bias of the practice of research in ttierlaroject. This practice is more developed
in the disciplines of Linguistics and Literaturehile for those related to English language, its
implementation is still regarded to the readingregearch reviews, but without empirical
practices as a curricular component.

After these initial assumptions, this research psapaims to evaluate the implementation
of action research in a pre-service course foréuteachers of English at the State University
of Mato Grosso do SWUEMS), and in order to achieve that, three redeguestions are
asked, as follows:

(1) To what extent do the student-teachers decide thasaof intervention and the
decisions made during the implementation of theoaatesearch projects?

(2) How do they evaluate their results?

(3) How can this experience help promote their protesdieducation?

Significance of the Study

Research when implemented in pre-service educatepnenable the student-teachers to
reflect on the conflicts inherent in their positibetween being a student and teacher. Another
reason for carrying out this study is the oppotiuto build knowledge in the area of English
teacher education in the stateMéto Grosso do Subesides the development of a curricular
proposal that may offer opportunities for upgradimngplementing innovations and proposing
investigations.

Also, there is the possibility of involving the tdeer-educators at UEMS working with
the English Practicum, offering them an opportunitytake into account the implementation
of action-research with their pre-service studemtsmbining theory and practice as a
curricular component. Finally, this research pr@bosould open up a wider range of
possibilities for investigation at schools and ensities in the state dflato Grosso do Sul
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both as objects of research and expertise consitriice area of English language and teacher
education.

2. Review of Literature

In the context of foreign language teacher’s preise education in Brazil, the
classroom has been predominantly a place of teg@nd very rarely of research. Cavalcanti
& Moita Lopes (1991) believe that this is due tdeatst two major factors: teacher education
indirectly focused on teaching and the lack of aesle tradition in the universities with regard
to the area of teaching and learning languages.

Foreign language teacher education courses in dbisitry ideally emphasize the
development of the student-teacher’s proficienag generally only one year is dedicated for
the teaching practice itself in the form of thed®iam classes, and worse, this discipline, in
most cases, does not reflect on practice, beingatesl to a set of activities for the classroom.
For Cavalcanti & Moita Lopes (1991), this attitugleould be seen as the embryo for research
activities and should occur throughout the studeather’s educational time.

Moita Lopes (1996, p. 184) suggests that the stud@cher should get involved in
critical reflection about his/her own work, ratitban just being an executor of methods and
techniques. He claims that an involvement with #@itude of research could generate this
critical reflection. In this perspective, Moita Lep (1996) defines action research as a type of
research done by people in action in a particutasias practice in which results are
continuously incorporated into the research prgcpssviding new research topic, so that
teachers and researchers are always working ormpritauction of knowledge about their
practice. (p. 185)

After presenting some aspects about the relevamcaction research in language
teacher’'s pre-service education, two other conceyts be developed: innovation and
curriculum. These concepts are relevant for thieaech proposal as a basis for a reliable
analysis of the data to be collected. Thus, itesassary to understand what an innovation is,
and its relation to curricular components.

There are several definitions for innovation. Nith¢1983, p. 4) defines innovation as
"an idea, object or practice regarded as new byndividual or individuals, which should
provide improvements in relation to a certain gaghich are fundamental in nature and
designed and / or deliberate”. As for Cook (19941), "innovation is understood as a
change that introduces something new, i.e., th@dnttion of an element or a setting that
was not, or did not exist before.” By observingsthesettings, one can notice that an
innovation is usually regarded as something planedtier by internal or external agents
(Germaine & Rea-Dickens, 1995).

An innovation may be presented as a bottom-uptopalown process. As a bottom-up
process, the innovation is proposed by the memidfeas institution. This occurs when these
members find a problem or an issue and decide &mgsh it somehow. In this context,
“"teachers can act with or without the help of exadéngents of change" (Markee, 1997, p. 67).
On the other hand, the top-down process takes piaed an innovation is introduced by an
external agent of change, "particularly an innavatihat involves a large-scale curriculum
reform" (Waters & Vilches, 2001, p. 125), as theecaf state or national guidelines for the
teaching of foreign languages.

After presenting some aspects related to innovatibms necessary to make some
comments about the curricular issue. When consigehe classroom as a context of multiple
realities, Britzman (1989) highlights the existent¢hree curricula: the explicit, implicit, and
null. The explicit curriculum encompasses the tradal notion of program content, defined

4



0S LINg,,
QP 23
— 2,

.
CELSUL

Ry

Anais do IX Encontro do CELSUL
Palhoca, SC, out. 2010
Universidade do Sul de Santa Catarina

QCULO 5
o € o
S 0q 50°

N,

as "the officially selected study course" (Britzmaa89, p. 149). With regard to the student-
teachers, one can say that they are confrontedtwdtexplicit curricula: the_etrascourse’s
curriculum and the one of the schools where thélyoairy out their Practicum.

The implicit curriculum, in turn, represents thar@ng process itself, involving the
values and knowledge of the student-teachers,t@ndutes of interaction in the classroom. It
is also possible to observe these implicit curacduring their Practicum, in the role of
student-teachers and of the students of the clagse® the Practicum takes place.

The third curriculum is the null one, representitige silence of the official curriculum™
(Moreira, 1998, p. 13). The student-teachers fame @gain this doubling, since they need to
operate in contexts where knowledge is sometimgtecked in two different institutions.
Thus, it becomes clear the need for a space fosttident-teachers not only to discuss such
iIssues, but also to try to understand them ancegblem through self-reflection.

By taking all this into account, one can expect traappropriate pre-service education
in the area English teachers should provide greadportunities for this reflection, based on
Applied Linguistics’ studies, since this sciencéorms and forms the teacher to detect the
practical issues that will be studied in reseangh)gots through an adequate body of theory,
and may offer alternatives to curriculum plannesacerned to language teacher education
and other professionals in the language field.

3. Methodology

This research proposal will be carried out fromualiative perspective, in the form of
an interventionist research. Interventionist reseas grounded in action when refining,
testing, illustrating or constructing theory (Jamssnd Lukka, 2005). It aims to uncover the
“theory-in-use” rather than the “espoused theoArgfris et al, 1985) held by the subjects.
As the name indicates, interventionist research nsiethe researcher directly intervenes in
practice, usually as part of a mixed practitionemelemic team effort to change a current situation
or solve a problem.

The context of this research proposal will be lile¢ras Portugués/inglésourse at the
State University oMato Grosso do Sukat Campo Grands campus. Its participants will be
the senior students of the course who are takingpeip English Practicum. Approximately 40
students are regularly enrolled in this discipliméyere they must develop their practicum
projects in public schools in or around the cityG&#mpo Grandgsince some of them come
from neighboring cities.

To make up the group of participants for this rese@roposal, the student-teachers will
be invited to take up in fortnightly meetings inder to discuss matters of interest to the
investigation. These meetings will take place offetent days and schedules of their
Practicum classes, being characterized as an extrular course. It is expected around 10
participants for this proposal.

It will be explained to the student-teachers whashwio take part in the research
proposal that the purpose of the meetings is touds and further implement the practice of
action research during their Practicum. They wédbabe told about the organizational aspects
of the meetings, and in relation to the researchéhough being the current English
Practicum teacher of the course, for this propbsalvill take the role of an inner context
researcher, as proposed by Gil (2005).

The development of this research proposal will cosepdifferent stages, corresponding
to its research questions. First, as already meadofortnightly meetings will be held in
order to discuss relevant issues to the investigauch as the foundations of action research,
besides verifying how the student-teachers decidethe areas for intervention and the

5
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decisions taken during the implementation of th@injects, and how they evaluate their
results. The meetings will be video/audio recorded transcribed for later analysis. The
transcriptions will be concentrated on the mostvaht parts of the meetings regarding the
objectives of this proposal.

Second, after the completion of their action-reseaprojects, the results will be
analyzed from the student-teachers’ English Practiceports, attending the general objective
of this research. Finally, the student-teacherd wailswer a questionnaire so that the
researcher may understand to what extent this exmer can promote their professional
education.

As can be seen, the instruments for data collegtiwnlved in this proposal include
reports written by the student-teachers, the audiee recordings of the meetings, besides
the application of a final questionnaire.

By using the reports, the researcher aims at hglffie student-teachers to view their
actions through the process of description of thectre and interpret it in the light of
teaching and learning theories, therefore, crigicizand rebuild it (Smyth, 1992).

The meetings aim at creating collaborative spagesttident-teachers talk and negotiate
their desires and needs in the analysis and irt&jon of their actions in the classroom.
Finally, the application of the questionnaire haes objective to see how the experience with
the implementation of action research during thgliEh Practicum may have contributed to
their professional education.

4. Expected Results

By carrying out this research proposal, it will pessible to trace an outline bétras
Portugués / Inglésourse at the State University dato Grosso do Suvhen implementing
an innovation, in this case, action-research amaortant part of their Practicum.

This proposal also expects to develop an Engliskhters’ pre-service education that
takes into account the specifications of each tyeald the knowledge and experiences that
these student-teachers bring into their practitesding to a reflection on the curriculum
offered byLetrascourse at UEMS.
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